Anales de Linguistica. Segunda época

n.5 — ago-dic 2020. Mendoza, Argentina ISSN 0325-

3597 (impreso) - ISSN 2684-0669 (digital)
http://revistas.uncu.edu.ar/ojs/index.php/analeslinguistica
Recibido: 04.08.2020 | Aceptado: 09.09.2020 | pp. 195-217

Lesson plans under scrutiny: a study on
. power relations in pre-service lesson plans

La planificacion de clase bajo andlisis: estudio sobre las relaciones de
poder en las planificaciones de clase de pregrado

Ana Lia Regueira?

Instituto de Humanidades y Ciencias Sociales, Universidad Nacional de Mar del Plata (Argentina)
aregueir@hotmail.com

Abstract

This work aims at analyzing the pedagogic discourse used in lesson plans written
by student-teachers taking a pre-service teaching practice course at university,
with a view to understanding the intrinsic relationship that pedagogic discursive
practices have with power. The paper reports on a study which involves the
analysis of six lesson plans written by one student-teacher doing her last Teaching
Practice Course at Universidad Nacional de Mar del Plata (Argentina). A Critical
Discourse Analysis perspective is taken to analyze the student-teacher’s intentions
to exercise control over the contributions of the students in terms of content,
relations, and subject positions. Then, the force of the power behind the student-
teacher’s pedagogic discourse practices is explored, leading to the conclusion that
the very same conventions of lesson plans constrain their productions and serve
to legitimize and reproduce institutional asymmetrical relations.
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Resumen

El presente trabajo tiene como objetivo analizar el discurso pedagdgico empleado
en las planificaciones de clase elaboradas por estudiantes-docentes que cursan la
practica docente de pregrado en la universidad, con vistas de entender la relacién
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LESSON PLANS UNDER SCRUTINY: A STUDY ON POWER RELATIONS IN PRE-SERVICE LESSON PLANS

intrinseca entre las practicas discursivas pedagogicas y el poder. Este articulo
informa sobre un estudio que involucra el analisis de seis planificaciones de clase
elaboradas por una estudiante-docente durante su cursada de la Ultima materia
de practica docente en la Universidad Nacional de Mar del Plata (Argentina). Desde
una perspectiva de analisis critico del discurso, se analizan las intenciones de la
estudiante-docente de controlar las contribuciones de los alumnos en términos de
contenido, relaciones y sujetos. Luego, se explora la fuerza del poder detras de las
practicas de discurso pedagdgico de la estudiante-docente y se arriba a la
conclusién de que las mismas convenciones de las planificaciones de clase
restringen sus producciones y sirven para legitimar y reproducir relaciones
institucionales asimétricas.

Palabras clave: formacién docente, planes de clase, discurso pedagdgico, poder.

Introduction

As social events, lessons are essentially based on the interaction between
teachers and students, in which both try to construct meaning and
knowledge, and in which there is an asymmetrical social participation
structure (Da Moitas Lopes 1995). Teachers, as the “natural leaders” in
these events, usually base their lessons on a plan of action, since it is
usually understood that “the success of a lesson is partly dependent on the
kind of planning that has gone before” (Malamah Thomas 1987:3).

This paper aims at analyzing the pedagogic discourse (PD) used in lesson
plans (LP) (template in Appendix 1) written by student-teachers taking a
pre-service teaching practice course at university, with a view to
understanding the intrinsic relationship that pedagogic discursive practices
have with power. PD is understood here not only as what teachers say
inside the classroom, but also as what teachers say when they talk and
write about teaching and learning. Therefore, LPs are a form of PD
interesting to look at in order to see whether student-teachers exercise the
power conferred to them by the educational system in their temporary
roles as teachers when planning their lessons.
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The analysis of LPs is also undertaken as a way of analytically interrogating
the ideological principles that guide teaching practice in our context, and,
in this line, LPs are considered as “specific products, or ‘sediments” of
meaning” (Jaworski and Coupland 2006:6), which reflect values and beliefs
on what is seen as “best practice,” and through which student-teachers
probably reproduce existing power relations in the classroom. By listening
to the voices of student-teachers, we will also be listening to ourselves as
their teacher educators.

PD is usually analyzed from a Critical Discourse Analysis perspective.
Skidmore (2002:1) defines the term as “an interconnected set of beliefs
held by a constituency of teaching staff in a common institutional setting
about the nature, purposes and methods of education which combine to
make up a working theory of schooling.” According to Bernstein et al.
(1984), whose theory of pedagogy has had a major influence on
sociological research on education, PD defines the social relationship
between teacher and student, and constructs not only knowledge and skills
to be learned, but also the specific social identities and orientations to
meaning for learners. PD, as any type of social discourse, is produced as a
mechanism of power and symbolic control of subjects through specific
orders, and reproduces specific forms of consciousness through the
production of rules that govern social relationships (Bernstein et al. 1984).

Following Bernstein et al., discourse is not an object, but an abstract
category that is the product of a complex net of social relationships. In this
sense, discourse cannot be reduced to the free intentions of an individual.
There is a discursive order within which the individual and their discourses
exist or can be located. In turn, this discursive order is not an isolated
entity, but derives from or is a form of the dominant social order in which
it is embedded and which it reproduces. Hassan explains that, for Bernstein
et al., “each act of speaking is a social event, behind which lies the history
of the individual and so the history of the community of which the
individual is a member” (Hassan 2001:6).
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Undoubtedly, human relationships are characterized by the ways in which
power is exercised. Fairclough (2001) discusses two dimensions in the
relations between power and language: power in discourse and power
behind discourse. The first dimension is where relations of power are really
exercised in terms of control and constraints that powerful participants
apply over the contributions of non-powerful ones. In the classroom
situation, for instance, this can be seen in what teachers say to students to
organize their work. These constraints are identified as being constraints
on:

- content, i.e. what is actually done and said;
- relations, i.e. the social relationships participants enter into; and
- subjects, i.e. the “subject positions” people can take.

The second dimension, power behind discourse, describes the formation
of the orders of social practices, which are themselves shaped and
constituted by power relations. As far as power behind discourse is
concerned, the conventions of discourse types are what constrain the
contributions of specific participants in terms of content, relations and
subjects, as would be the case here for how LP, as a specific discourse type,
imposes constraints on student-teachers’ plans of action. Fairclough claims
that language is socially shaped, but it is also socially shaping or socially
constitutive, and refers to the effects of power, such as naturalization or
conventions associated with a discourse type.

Along this line of thought, the student-teachers’ discursive practices in LP
can be analyzed as being part of, and reproducing, the social order
established by the educational system, the institution, and the course they
are taking. It is in this sense that this paper becomes relevant as a way of
fostering reflection on our own pedagogic practices as Teacher Educators
at university.
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Methodology

The study reported here involves the analysis of LPs written by a student-
teacher doing her Teaching Practice Course (TP) at university. In order to
select the LPs to be analyzed, around twenty LPs from different student-
teachers were read. As | expected, due to my experience as a teacher of
the course, most LPs contained the same type of PD and presented the
same pattern of lesson organization. This is undoubtedly a relevant piece
of data considering the possibility of using this analysis to understand the
role of the TP course in the development of awareness of how power
relations are handled in the classrooms.

| selected a set of six LPs, out of eight, from one student-teacher, written
for lessons to be taught in an adult General English course. The selection
was based on what evidence could be gathered from a set of running
lessons, in order to present a clearer picture to the reader and a more
reliable discussion of findings. LP excerpts will be provided for discussion,
but the reader can also find the original LPs in the appendices.

Since the aim of this work is to discover what lies behind what student-
teachers write in LPs, a qualitative approach will be undertaken. The three
constraints to participant contributions identified by Fairclough will guide
the analysis: content, relations, and subjects. Content is defined in terms
of what the student-teacher says about the content to be taught and the
activities to be done. Relations are looked at in terms of what the student-
teacher says about how she will relate to students and organize their work.
Subjects refer to the roles and identities that students and teachers are
able to enact in the lesson according to how the student-teacher addresses
students and assigns work in the lesson plan. However, considering that
these constraints overlap in actual use, they will not be taken as categories
of analysis in order to allow for a more flexible study that incorporates
other views.

It should be acknowledged, though, that in order to understand how power
relations are constructed, it would also be necessary to look at micro-level
actions taken in the classroom. If the LP had been analyzed when the
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student-teacher did her teaching practice, this study could have been
enlarged with observations of classes and even interviews to triangulate
data from different sources and provide a more reliable analysis as regards
the construction of power relations. Also, issues related to the power of
English as a lingua franca could have been raised. Future studies could
explore these questions to provide further information on which to make
more solid claims on this matter.

Analysis and discussion

In the context selected for this study, in which student-teachers are
enacting two roles at the same time, it is relevant to bear in mind that at
least two voices, in Bakhtin’s terms (see Jaworski and Coupland 2006), are
probably competing in the texts: the student-teacher’s voice as a student
of the TP course and her voice as a teacher. As we read the LPs, we may
wonder whether she is writing them for herself as a teacher, to use them
as a guide and to adapt them freely as the lessons develop, or if she is
writing them for the supervisor who will correct them. After all, “the choice
of all language means is made by the speaker under varying degrees of
influence from the addressee and his anticipated response” (Bakhtin
1986:99). How does this determine the ways in which she describes her
plans? How does the student teacher achieve this linguistically? Which
voice is the one that refers to her as “the teacher”? How is her identity
positioned in relation to the students of the course? This perspective is
inevitably in the background of our analysis.

To begin with, the content of the lesson is clearly defined by the student-
teacher in advance. All LPs present a section devoted to topics and
objectives, which define what students are expected to have learned or to
be able to do at the end of the lesson.

The student-teacher always defines her objectives in reference to the
students, such as in: “that students be able to get the main ideas from a
listening activity, that students be able to keep up a conversation” (See
Appendix 2). However, in the rest of the LP, the subject of most of the
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sentences is the teacher, which shows a focus on the teacher rather than
on the students. The teacher becomes the center of the LP: the teacher
explains, asks, tells, gives, etc. What is said and done is dictated by the
teacher.

This can be analyzed drawing from Bernstein’s notion of “framing,” which
refers to “the degree of control teacher and pupil possess over the
selection, sequencing, pacing and evaluation of knowledge transmitted
and received in the pedagogical relationship” (Bernstein 1975:88, in
Hoadley 2006). Framing can be said to be strong when there is a limited
number of options for students, when the teacher controls what is taught
and in what sequence, the time allocated to different parts of instruction,
and the correctness of student productions. In the LPs analyzed here, the
locus of control for all aspects of the lesson seems to reside with the
teacher.

What the student-teacher wrote in LP 1 serves to illustrate this issue (see
Appendix 2):

Steps when taking a job: The teacher asks sts (students)
how they got their job. After discussing this, in pairs, they
will have to discuss the logical order of steps when taking
a job: Prepare a cv - Apply for a job -Have an interview- Be
offered a job- Take a job -Get promoted —Resign -Be fired-
Retire.

Good and bad CVs: The students are given a good CV
sample and a bad one.

In this sequence of activities, the student-teacher takes it for granted that
there is a “logical order of steps” to get a job, and a correct way of writing
a CV, clearly exercising control over the direction and development of the
topic. Although students are then asked to give reasons for their choices, a
specific view is imposed in the way the topic is presented.

Also, the way in which the language of the lesson is presented and
explained seems to locate control outside student competence. There
seems to be an attempt on the part of the student-teacher to constrain
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how the topics will be approached and what students will say. Consider the
following example from Appendix 3.

Reading and grammar: The teacher tells the sts that
another way to get a job is to write a letter of application
... She hands out a sample model. She draws attention to
some key features of formal letters such as the information
about sender and receiver included, the way of addressing
the receiver or the way to sign up the letter. Then, she asks
the students to read the letter and tell her. 1) what job the
person is applying for 2) his/her qualifications 3) if he/she
is appropriate for the position.

In LP 3, we can see how the pace of the lesson is also planned in advance
and how this may constrain what the students say (see Appendix 4):

After one minute, the teacher asks them what they think the
story will be about.

This strong framing inevitably has an impact on how social relations are
established in the classrooms. In all the LPs, the nature of the relationships
between the teacher and the learners, and learner- learner, and the rules
of engagement are explicitly determined by the teacher. She regulates
when the students will work individually, in pairs, in groups, or as a whole
class, and what relations they will enter into in each case. The description
of how the activities in LP 4 (Appendix 5) are to be done is an example that
further illustrates this point.

As regards the relationship between the teacher and the
students, it can be argued that, by the way the student-
teacher outlines her plans, there is not much room for
students to define their relations with her and others. In
every LP, she presents herself as being in power and in
control, and students as being in need of help from the
teacher: “Some of the students might get stuck during the
trial. The teacher will help them every time they need”
(from Appendix 5) or “The teacher explains that before
watching the episode they will work with some vocabulary
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that will help them understand it better” (from Appendix
3).

Considering the subject position students are allowed, or encouraged to
enact, it can be said that the student-teacher does not seem to be
acknowledging them as individuals, but rather as a group with no specific
identity. Taking the broad definition offered by Bucholtz and Hall according
to Mayes (2010:195), identity is “the social position of self and other.”

In the treatment of topics, for instance, the student-teacher adopts a
dominant position by presenting information as common-sense and
natural for everyone. She explains that people go on work trials when their
rights as employees are violated. She explains that some of the most
common causes are low salaries, poor working conditions, lack of holidays,
etc. (LP 4, Appendix 5).

In this example the student-teacher does not acknowledge that her
students are adults, who probably work and have experience on the topic.
She explains as if her students needed this explanation, as if she were the
only one in the classroom who possessed this knowledge.

When she gives students a “good CV” and a “bad one” in LP 1, and asks
them to decide which one is appropriate, she takes it for granted that all
students will agree with her assessment criteria. From what she says, she
does not seem to expect any resistance on the part of the students.
According to Malamah-Thomas (1987:5), “the teacher’s plan of action,
translated into action in the classroom, is bound to evoke some sort of
student reaction.” Hence, teachers should be ready to deal with student
reactions and, while these can be unpredictable and unexpected, the
teacher, who might take them for granted and not take the trouble to
predict them, may be in trouble and probably find it more difficult to find
out what his/her students’ reactions are in the course of the lesson. We
may also add that such a teacher is not integrating his/her students’ roles
as pupils—their institutional roles—with their roles as individuals.

Some more evidence that can be analyzed in this respect appears in the
Anticipated Problems sections, which aim at helping student-teachers
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reflect upon possible unexpected situations that might occur during the
lessons in order to be ready to respond to them. In most LPs, the problems
anticipated by the student-teacher (see appendices) are concerned with
students’ lack of ability to use the language or to do the activities, but there
is no attempt at dealing with what could be student responses to the
teacher’s actions. Again, the student-teacher takes the role of possessor of
knowledge and refers to the students as a homogeneous group, ignoring
their individual identities. As an example:

Anticipated problems: -the students might have trouble
writing definition or synonyms for the phrasal verbs.

Possible Solutions: -the teacher will guide them. (Appendix
7).

When the student-teacher seems to foster student participation, she does
so as an instructional method aimed at making a particular point, rather
than aiming at eliciting students’ personal information or experiences.
Students are expected to answer questions or provide information only
related to what the teacher considers relevant to the lesson.

The teacher asks the students which their jobs are and
names of other jobs they remember. She will elicit some by
showing pictures. (Appendix 2).

The teacher tells the sts that travelling will be their next
topic. She asks them if they like travelling, where they have
been to and where they would like to go. The teacher asks
them if they prefer staying in hotels or going self-catering.
If they do not understand what “to go self-catering”
means, the teacher asks them what “catering” reminds
them of to see if they guess the meaning. (Appendix 6).

Only on one occasion does the student-teacher invite the students to give
an opinion on what they have done and is willing to take into account their
wishes, which would be a means through which students could display
their individual selves.
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The teacher asks the students if they felt comfortable while
doing the role play and if they would like to do another
one. (Appendix 5).

However, throughout all her LPs, attempts to exercise power can be
identified in her PD. The student-teacher does not seem to be ready to
acknowledge potential reactions from the students, let alone foster them,
which is most probably due to her lack of experience and, also, to her
subject position as a student who tries to present a LP where everything is
under control. She plans her lessons as if she were likely to be in control all
the time, as if there were no possibility of any uncalled-for intervention
from the students.

Conclusions

This work has delved into the notion of power in education by analyzing
the PD that a pre-service student-teacher uses in LP designed for a
Teaching Practice course at university. Lee (2000, in Mayes 2010) claims
that power is constructed in micro-level interactions in each specific
classroom and refers to Foucault's conception of power as ‘exercised,” and
existing ‘only in action.’” If we explore the voice of the teacher in the LPs,
we may say that when she describes her plans for the micro-level
interactions in the classroom, she is planning to exercise control over the
contributions of the students in terms of content, relations, and,
consequently, subject positions. From a different perspective, if we listen
to the student who writes the LP, and we consider Fairclough’s claim about
‘ideological-discursive formations’ (IDFs) associated with different groups
within a social institution (Jaworski and Coupland 2006), we may
understand the force of the power behind her PD. Dominant IDFs
naturalize ideologies and construct institutional subjects who are not
aware of the subject position they enact. In our context, the fact that all
student-teachers write their plans in a very similar fashion leads us to
conclude that they follow a prescribed pattern of LP design that legitimizes
and reproduces asymmetrical relations.
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As Teacher Educators we should ask ourselves why we ask student-
teachers to write such detailed lesson plans, since, in fact, they do not seem
to allow for space to display students’ individual identities. Aren’t we
aiming at controlling the way they display their subjectivities by controlling
what they do in the classroom? Aren’t we telling them that good teaching
is based on good planning and, therefore, control of what happens in the
lesson? Are we guiding them to become competent professionals or are
we imposing on their work our own views of good practice? These
questions may help us understand how power structures come into play
through micro-level actions in an attempt to denaturalize institutional
discursive orders.

References

Bakhtin, M. (1986). Speech Genres and Other Late Essays. Austin, Texas: University of
Texas Press.

Bernstein, B. and Diaz, M. (1984). Hacia una teoria del discurso pedagdgico. Collected
Original ~ Resources in  Education (CORE), 8 (3). Accessed from
http://es.scribd.com/doc/101193169/Hacia-una-teoria-del-discurso-pedagogico-
Bernstein-y-Diaz. Accessed 2 October 2013

Da Moitas Lopes, L. P. (1995). What is this class about? Topic formulation in an L1
reading comprehension classroom. In G. Cook and B. Seidlhofer (Eds.). Principle and
Practice in Applied Linguistics (pp. 349-362). Oxford: Oxford University Press.

Fairclough, N. (2001). Language and Power (2" ed). London: Longman.

Hassan, R. (2001). Understanding talk: directions from Bernstein’s sociology. Social
Research Methodology, 4 (1), pp. 5-9.

Hoadley, U. (2006). Analyzing pedagogy: the problem of framing. Journal of Education,
40, pp. 15-34. Accessed from https://journals.co.za/content/joe/40/1.

Jaworski, A. and Coupland, N. Eds. (2006). The Discourse Reader (2" ed.). London and
New York: Routledge.

Malamah-Thomas, A. (1987). Classroom Interaction. Oxford: Oxford University Press.

Mayes, P. (2010). The discursive construction of identity and power in the critical
classroom: Implications for applied critical theories. Discourse and Society, 21 (2), pp.
189-210.

Skidmore, D. (2002). A Theoretical Model of Pedagogic Discourse. Disability, Culture
and Education, Vol. 1 (2), pp. 119-131.

206 ANALES DE LINGUISTICA — SEGUNDA EPOCA. N° 5. AGO-DIC 2020 — CC BY-NC 2.5 AR


http://es.scribd.com/doc/101193169/Hacia-una-teoria-del-discurso-pedagogico-
https://journals.co.za/content/joe/40/1

ANA LIA REGUEIRA

APPENDIX

UNMAP - FACULTAD DE HUMANIDADES — DPTO. DE LENGUAS MODERNAS —
PROF. DE INGLES - RESIDENCIA DOCENTE II

LESSON PLAN
Trainee: Telephone
Number:
Institution: Course: Timeta-
bie:
Date: Class Number:
Objectives:
IIME AUTIVITIES SRILLS [ LAMGAIAGE | MATERIALS | INTERACTHYN
FATTERNS
R L W 5 GRAM | FLNC VOUAR PRON
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APPENDIX 2
LESSON PLAN N°1
Name trainee: Telephone Number:
Date: Class number: 1
Course: 22 lavel Institution: Time:
Topics: Work Number of students: 21

Objectives: -that students be able to get the main 1deas from a listening activity.
-that students be able to keep up a conversation.

Anticipated problems: - the students might not know some of voc in activity 2.
- the students might run out of ideas for activity 3.
- students might miss important information from the listening
actrvity.

Possible Solutions: - the teacher will ask the group if someone knows the meaning of
the words. In case somebody does, this person will explain the meaning to
his’her partners. In case nobody knows, the teacher will provide the definition.

The teacher will elicit information by asking them questions.

The teacher will resort to the listening to the tape again.

TIME ACTIVITIES LARGUACE] RIATERTALS | INTEEACTION
CONTENT PATTERNS

3 1. Presentaiion of fopic: the teacher 2=z the sfodentz whick their job: arz znd nawes | -Vocabulary: jobs. Tichores hole Clz=:

of m jobs they Temember, She will elicit soms b showing pichres (44 sine)
la

10 L 5 When a job: The teacher ask= =5 how they 2ot their Tocabulare Flashoanis Dair:
ﬁ‘lﬂ_ﬁ Lr.paus.ﬂl_zlj nﬂlhm!lnﬂso;slhelog.cnlmnfﬂp;n{mlz‘mg when ks z job.
a job: Prepare a o - Apgly for 2 job -Have an intervien- Be offersd 2 job- Taka 2 job

et promoted —Fesign -Be fired- Fatire. (They misht not understand the last twe
warde. If this is s, the teacher will 2k if somebady elaa krows the answer to explain
it to the rest. In caze nobody kmomvs, the teacher explaim: it)

A tumelina will be drann on. blxﬂ}mdudﬂﬁh:m“mhmwmmdznﬂl
e stuck on the BE. Once they finish, they will be asked to share their arswers nith
the rest of the class to s=e if they

] 3. Cood and bad CVs: the teacher explams they nill focus on the Brst of the W Samplez -Prairs
fime liee The studert: oe Siven a CV samiple (Appendiy 1b) ang 2 fad ons | Reading
{Appendzx 1.c) They will have to decide which one is approprizte 2nd whick cos s not
and bo give reasons for their chodces. They will also be asked fo draw a chart with do's
and doe'ts wher writing a OV (nithomt 2y previow: reading, just by umg'lban
bad;zrmmdmn']adﬂzudcmm semse.) The teacher alio asks the st= to
aftention to the informetion mder the heading “qualification=" and “axperienca™

will have to say what kind of information goes under each ons

4, Listeming: Stadents will Heten to the tape from an activity in the workhook: (Page

5T, ex ) dize 1.d They will not complete the activity suzgested by the book -1.'louﬂmk.
mnﬂmzmmume:mmmm&mﬂmbﬁmmm Listening gﬂg}e -Individual
their charts. If neceszary, the teacher plays the recording twice. - 'Jd.mﬁle
&. Post Listening: whole clzss dizruzsion on their findmss. The teacher asks the == to
mentipn the most recurmant problens the woman mentioned
“Whole Clasz
Jedi] 6.l’|'|.L them | Feading -Indv
smdmfbnokmpa_ea“shguk_ﬂlmmmplmeﬁemm Ta That pa_eE
B.L'h!} bawe to think what should be done before, during and adfter a job interview. a'nemg ze5, Ta and

read the texe in eperciss 8 Purpose for readime tick the points Som
zt5 2z mentioned.

E.P_wﬂ%: some of the 53 share thedr lisz with the rest of the class.
I3 0. Game: students will work: i pairz, They will be siven 2 card with the name of Cards Tars

2 job niten on it which they will have to keep secret. The other parmer will have to
2=k himyher ves'no questions to guess what the job is. 1 will exemplify the game by
ihinking of 2 prodession for me which the smdents wall have to Zuess by asking
questions
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APPENDIX
LESSON PLAN N°2
Name trainee: Telephone Number
Date: Class number: 2

Course: 2% level Institution: Time:

Topics: Work/
Grammar: Modal Verbs of ability Number of students: 21

Objectives: -That students be able to understand the main 1deas from a sitcom episode.
-That students be able to get the main ideas from an application letter.
-That they be able to follow to speak 1n a formal conversation

Anticipated problems: -the students might miss some important information from the
episode.

Possible Solutions: -the teacher will go back to those parts of the episode.

TIAE ACTIVITIES LARGUAGE) SATERTAL TRTERACTION |
CONTENT PATTEENS
) Video: = teacher azks W Sudems © ey Enow Uie sicom caled Frents | VocAbulary. fhat, | -video Thole Cl==

Prohably, they will bue in case sousbody does nos the teachar will brisfhy applain that | put out, nal, hire,
mgmdmmm*musnbnlm}'sgoﬂnnughﬁ:nmmm The teacher | sleapeball, busgy, vell,

Lh.nnhe'} nﬂlnmipmufaﬂem_nde Toire, with subtitles in Enslish) in | ink, make a foed of

(ome of the maim characters) has 3 job  ifendew. | omesslf misead
\h;ng:Tm:ru.I:e‘Kl SILCchs)

Pre-watchine The teacher Dﬂeﬂl.!}l\'.llll\]ld{
zpime vocabulary that wi Mpmmmme%mm

2 warksbeet mith the vocabulary mm(!ppmim‘n)hstmnxhacnpur_me N
mﬂmhﬁﬁm&ﬁhhﬁf&ahﬂw&zmwﬂ.ufmd&mLm - a -Individnal
don’t, she proceeds to 2k them to read the sentences in exercise A md infer the

memire of the words in bald After some mimmas, the teacher asks the = to
shars their gesze:, In order to Eth.m“uemn.shnshﬂm-smcnmplae
exercise B i which they have to mesch the wards with their comespanding definitions.
After chadding, the teacher will tell the 52 to revise the tips to have a successful
inberview they disonzsed the previous class (Shdests B paze 87, ex B) The - Student's Boak,
teacher gives them time toread. Then, sha talls tham to watch the episode to complate paze Bl exd
exarrize & That is, they heve to szv wiiich tips Fachel forgot and which ones she took.
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Besding and srammar: The teacher tell: fie sts fhat mother way m;etajotl.m

iTite 2 Jester ut’ (s
hamds gt 2 Stegl:iﬂ)m!amm[nm-k% res af formal letters
mLhthemmmnﬂ.unabmﬂsenimandeermﬂnﬂrd,Lhnmnfaﬂdrﬁ!m_me
recefver or the way to sim up the leter. Then, she asks the shudents to read the [ener
and tell her. 1) et jobythe person is appitying for 2) hisher qualificarions 3) if he'he
iz appropriate for the position.
After disoaszing the paints aforementionsd, the teacher adks the 25 to pay attention
to the wards the uses o falk about his abilities
mmmumm”mmmmnmmmmm
iz usad The teacher asks them to open thair shodent’s book 2t page B9, ex & They
bawe to choaze the comect 2htematives to talk about ahilities in the presant, past
and fibare After checking the anawers, the teacher asks them to think abot the
regative fom ofthe modals. She gives 2ome examples (When Inas a child I could
moort s bt roowe T cam) (T cam ru 40 dometres mow bt T third T will mot be able
to in 15 years time)
Th teacher asks the = 1o write a lst of which they couldn’t do in English
ome year before, thires they can do in atpmma:dmm_i.ibesd]mkttej
&#MEW&MEMEmtwm Affer some mumutes, they share
3

~ ndal

Crammar:
T She | verb: of ability (-

conld-he able )

paze B0, ex B

il

“Whole class

210

Fole plav:

The teacher tells the 25 that they will act out 2 job mberview. She tells them to o
their stodent’s book &t page 131 (Communication activity 0.1) She says thee g
will wark in pairs md that one of them will be m employer and the other one the
firture emyplovee. They will have to choose owe of three job ads and take down notes
(juzt short sertences) on the questions the book provides. The teacher explaims this
will them thedr The teacher tells them that the rer wall
hm‘elggnnkzummt mmpmfummmmm

The teacher reminds them that the comversation shoald be formal 2o che coples on the
EE zome fomz] gresting: (How do you do? Fine, thanks' Mice to mest you' Pleased
m‘m and formal farewedls (Tt was a pleanare to mest you' Thank vou very

mummmmm'mmﬂtmnfatmmmwkmw
on= Before they start workang, the teacher propesss an
fhgst_mlmnﬂregﬂi mmmmdmmmmm
qualifications they thay hawe She encourages them to answer using
moddalz, I¥ they have time, they should switch roles and choose aother job adv.

Spealing fomal
Ereetings and
farewells

Crammar:
verbs of ability (cn-
could-be ahlz o)

Eradent = bock,
pagze 131

(Cammumication
activity 9.1)
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APPENDIX 4
LESSON PLAN N°3
Name trainee: Telephone Number:
Date: Class number: 3
Course: 2 level Institution: Time:
Topics: Crime
Grammar: Past Simple Passive Number of students: 21

Objectives: -That students listen for specific information.
-That students read for specific information.

Anticipated problems: The students might miss important information in the listening
activity.

Possible Solutions: the teacher will go back to the parts which cause trouble.

TIME ACTIVITIES TLARGUAGE] SATEFTAL IRTERACTION
CONTENT PATTEENS
17 Presentatfion of topic: the teacher tells the =s that the negd topic will be crime She | Vocabulary [oime): teff, | -Trorkbock, ool el

aslcs them: to tell her what type of crimeas they kmow: In caze they get srad, she tells ro'htum’ml.mbbm paze il exl.
them to open their workbooks at page 57 In sgercise 1, they wall find a chert with the | o o, 3

names of crimes, crimivel: amd verks helonsing to this sewertic feld Tha taacher to burzle 2 hose,
2dd: two mere (rape-fapist-bo Epe someons smuzelne-pmesler-to suugsle) She | muzzmng, muEzsr, tonug
2sk: everyore to complete the chart and to complete the defintions in b She | someons, 3

provides the definitions for the toen verks she added lupril:_km;nae_‘;_purht
<hoplifter, sho E
mucerer, to murder,
e, to rape,
&ng.mmnggla 0
smggle
: The teacher shows pichwre: (Appendiz 3a) of fenen:
crlmlna]_nmizmzthzlr:ama Ehe azks if someons knows what they did If they do Picmres
5 not knew zhe tells them 1sins the lanzuase fom exerciss | {Appendix 3a) -Whole class
I3 While-readins: the teacher hands ot copies and tells the students To read the short

hingraphie: (shortened and slishtly modified for teaching ze:) of the| Reading
afirementionad orimmals (Appendiz 3b). She fells them thay ml:un:glm
eparrise A |4 3c) They have to complete the sentences with the name of the ~Wiorkshests

comect After some musute: they check mswers, Granmear, past snple {Appendize: 3b
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R Mvm:h story did you fnd more ferssting” PREIVE VOLCE. and 3c) -ndridal
20 st Simple Passive Voice The teacher aks then if they remember nien and bow - Student's
nemmemmmmp]emmste:nmsmemmmBB he g ook, page 80,
to imfer how it is fomed m the past smpls tense. 1T they do not come up with 1
the mzwer, the teacher tells then that the only diffarence liss on th verh to be. Than,
che azks them what the past tenss of the varb toba iz Sha copies the smacture on the
BE. Then, the teacher talls the =5 to open their smdent’s book at page 00 In exercize
7, they have to chooze the comect altemative for the uses of passive voice After
d)achng,ﬂwteﬂ.chuuﬁlhﬁ.uﬂlej can motice, Past sinple passive is used in the
SR ARG 33 Present sirple passive.
Thien, the tzacher tells the studenes to 2o back to the bicsraphies amd mderline all
the instances of Past Simple passive they can find. Then, the whole grow dhedks.
‘The teacher takes some of the instances a2 examples and asks the 22 wy thay think
pessive voice isuzed.
0 Grammar Prachce: the teacber ks e 5 0 complet: ex 11 on page 91 of e | GTanmmar: pest sauple Stodent = “ndrid=l
shudent’s book. Sbe sys they have to choose the comec sltemative: aciive or passive ]lai’ﬁél'ﬂlﬁ bnofsfpngmegl
voice. exll
Then, the whole group checks.
20 Prelstening: the t=acher tellz the students to open thelr stodent = book: at page ). [ Listening -Student s Tndridual
Zhie tells ther thae they will listen to 2 news story (Appendiz 3d). They kave to read book, page 00,
the wonds i emercize 3 and take 2 look 2t the pichares. After one mumute, the teacker eximmd 5

sk then ndizt they think the story will be abeat.

While-listening: Then, they listen ta the story to chedk their predictionz. The teacher
tells them they also hewe 1o complete exercize 3. That is, they have o szy if the
senrtences are e or f2le.
mhst&ggmmmrammmmmummmammemm

Homework: the teacher tells the studemz to revize the vocabulary they Teamed for
the Tallovers class becmuse thay will play 2 game.

212
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APPENDIX 5
LESSON PLAN N°4
Name trainee: Telephone Number:
Date:
Course: 2% [avel Institution: Time:

Topics: Crime/Past Simple Passive

Objectives: -That students be able to make themselves understood.

Number of students: 21

Anticipated problems: some of the students might get stuck during the trial.

Possible Solutions: the teacher will help them every time they need.

ACTIVITIES

SOATERTALE |

PATTERNS

5

Game: "Tabod Ibesmdm_nﬂlhed.mdaimomngrwps..\mmbanhmm
will comee to the froat. Cue of them will pid up one caxd | i 42) nith 2 word
ha'she il have to describe make his parmers + Inderstand. U that word there will
e other one: néich will be forbidden to mention. The same will with words
earing the same roat 23 the one that should be zuessed The of the other
Evoup whoe is at the front will heve to meke sure that bis opponent does not mention
the “forbidden” words. The group who puesses more words will be the wirmer T will
exemplify with one of the cardz. The words they will hae 10 guess are the onss
worked with in the thres previows classes.
Tote: there will be different levels of difiulty. That is, some cards will onby have
two forkedden words, others theee and others four. They will be packed 2 r2ndom
by the student:, Thay will bave | pumib= to describe the word.

Appeniiz da

-Groups

Warming up for Bnole-play: The teacher ask= the stadents if they keve ever fad
problem: at work If :oemebody bes she will ask what kind of problams. The teacher
will 2=k “did you uze to work long bour? Was your zalary too low? How did you
sobve these problems?

“Whole Class

Tnstructions: The teacher t2]ls the stadents that they will act ot a wark il (he
copies this on the BB ) Shemhmsmmpeup]eenmnmmlswﬂ]mwn_hﬁas
employess are violated The explains tha scee of the most common cuses are
sallamies, poar working conditions, lack of balidays, etc.

b explains thet sach of them will beve different roles. She copies on the blackboerd:
1 judzs (she explaims thet the judss is the one who decides on the prizon ssntence,

TVocabulary: fudzz,
affomeys,
pmzen.mus. “'LLIJ'I.}

Smml:L fine, jury.

“Whole Class

that 1= the munber of years to be spent In ur Ine The teacher explain: tis s
the mmney people pay asmm_hm.mﬂ:tn%:m

2 Prosecutors (the teacher explairs these are the anes who mitizte the rial) with 1
artomey who defends tee

2 defendarts (the teacher explains these are the ome: who are acouzed of having
committed 2 omme) with | attiomey who defends them.

4 wimeszes (two for the defemdants and two far the prosenutors) The teacher eplairs
that bath attomeys may ask them gquestion:.

The rest of the snadents will be fhe jury: the tacher that trials in the Tnitad
States inchode a jury. They are 2 group of people who atter Htening to the tral decide
om the verdict that 1= if the defendars are bty or innocent

Ex]

Fole Plav: Once each student hias hisher role to play, the teacher gives them I0
mimes i what they are to zay. The teacher szy that the prosscutors
umh%ﬂbb&cmﬂm g mder ot
Moregver, their salarie: were Jow and 'nﬂ\'hnibohﬂm‘!mned:nim.m
teacher encourazes them to use the v
mmﬂwﬁbmm-mmtﬁ'niﬂhmtmmaﬂncmﬂuThals,ﬂm_l,'wil.l
hmtmiminhz\tmedﬂe:mo‘mncstumwdmﬂmlibea\m

~Spedking

Comzortahl Wille domE e rolE play and
if they n.wlﬂhhetnﬂonmber B
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APPENDIX 6
LESSON PLAN N°5
Name trainee: Telephone Number:
Date:
Course: 294 level Institution: Time:

Topics: Travel/Present Perfect Number of students: 22

Objectives: - that students be able to grasp the main 1dea when listening to a song.
That students be able to read for specific information.

That students be able to take part in an informal conversation.

Anticipated problems: -students might not be able to understand the song the very first
time they listen to it.

Possible Solutions: -the teacher will play the song twice.

TOIE ACTIVITIES TTANGUAGE) TATERTAL
CONTENRT PATTEENE
I3 Frezentafion of topic, song: The teacher tells the == that trvelling will be their next Lazzehe -Whole Tl
fopic. She asks them 1f thay Like mavellins, where they have been to and where they | Listening -Pichmrss
would [k to £, The teachier asks tham i they prefir staving in hotels or 2oins self- -’{ppmdi:ia,] -Individizl
catering. [f they do not understand what “to go elf catering” maanz, the teacher asks | Vocabulary: sty in -
them what “zaterinz" mem.lnda'ﬂmnnftnsaefﬂm Zuzss the mearing. The teacker | hotels, go self oo
tells thaem that they il listen o 2 zonz abowt 2 wip (Appendis Sa) the asks them if
they have werched the mevie Manna Mz and tells ther that thiz 2ong wos compozed
Ty J.BBA.mhK'Jaadmltemmm]dnmﬂ\ﬁa
mmﬂ.ﬁ]uplmiﬂm,nﬁthzlemﬁ.ﬁ Cand D on the BE
(Appendix 5t) and tells the shodents to choose the place the song mekes reference
ta. I‘betm.chagl% the song omee 2id aks the students which pichae thay have
chosen She kst they ke heard thet miada them chooze the picture.
Tbatazrj:a'pla}'s'lhemmgagam and acks them to write dov 2l the Parisia
elements they can find Afier disouzsing this, the teacher gives them the Iyrics of
the song and asks them 1o read it and see if they had wizsed some elemenes (Fiffz]
Tower, Seire river, Moms Dams, Paris restavrants, mormins Crofzsants) The
teachsr azks them if they falf it was 2 love or fiends song and veiry. The taacker
alzo asks them j= they tﬂuﬂ.ha&:m?mlmﬂll’lhe;mllﬂl.hm
Vocabulary (holidays)y: the teacher asks the sts if they know what rype of halidzy:
ﬂlemmth.eugfmae If they dnr_o‘tl:nma' mﬂn.'lm zn_’m:[ zhe nirite: or the ~Whole Class
EE (bezch holidayz, camping baolndzy: ‘hobidays) She
&MWMMMWMEMSMMMMMMM
will probebly lawe ‘holidays" for Paris without knowing néist it mears.

E

i
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o explain it i English to the rast. 1T net, the teacher will explan 2 She m
shadents to think of places that apply to the four headlines.

Fevizion on Present Perfect: The teacher copdes :ome questioes on the BS for them
i dizcuzs i pairs: Do you prefer travelling with other people or alone? Have you
trvelled with other p:;u].:l.e? TWho were they? Did everythine po well” W
Eracmn:inudidi'numh?‘E[hma.muy!d;im?“hmdn}wthinkﬂ'ﬂﬂﬂm'}'m?
She sives them 4 mimtes.
The tezcher tells them to read Lucy™s diary oo page 106 (Student’s boek) 2od s=e
if they find comeidences it wit would anoy Hhem ﬂl:v:!'ba}'ﬁmshnenii.ng.
the teacher azks the st= wiet they woudd do if they were Looy?
Tbamad:a'nﬂ:sibamﬂsﬂm:gg'mmmwmetmlucymmﬂllm
nhar s beppened in her mip. 2k them if they recognize it and wiy they
ik Lwcy ses it (because she's still on holidays) the teacher asks the shadents to
bighlighe all the mstances they fnd in the text and to provide exaeples wsng the

(Crammar: Prasant
Perfact

—Shodent’s
Boakp 106

-Whole class

~Individual

I3

present perfect
Just, already, vet: the teacher Fand: ot aw [Appendiz 3o}
and sl stEto ¢ exercise 1. Thay bave to read sentences from Locy's diary
2nd match: them with the comect option. (Thiz happersd 2 short time 2z Thé spaker
expects something to bappen soon’ This happened sooner then expected )
After chedeing. the teacher askx the sts to find the word i sach sentence which
commveys thoss ideas Omee they come up with the thrze, the tsacher 2=k the stz 1o

aigalizi e

Tow, the teacher draws the stz attention to the position of these adverks in the
sentences. She azks them where just, already and yet ar in the zemtences. The
teacher azks the stz to provide examples vsing the adv First, she provides ooz

Grammear: jost, alr=ady
and yet

- Student’s
Boakp 106
- Appandiz. 5¢)

-Inamnmal

“Whale Class

3

‘Fole TTav: the teacher ask: the st 15 they know zome of he aifracions m Fan: end | -Spealing

Mew Yook After discussing this, she sticks two posters |, i 5d) with a List of
some of the main attractions in both cities. The teacher they will have to act
ot 3 comrerzation hetveen two fends wha show each other pichwes of some of
Tz her famedby mzenbers friends who are on vacation. The teacher stickes a poster on
the BE which shows two facebook profiles with pictares (Appendin Je). One of the
stdests wall prezent the pictures 0f 7Y and the ether one the ones of Pans. They have
o bear in mind that the people in Paris are a young couple and the ones in NY a
family. The teacher tells tha sts that the people in the 2 are =till on holideys and
that this informion is key to Seciit o miich e 1o ee m?&m
Encoragss sts 1o use the three adverbs they have worked with {just, alrsady, yet) She
talls them the conversation takes place on Thursday af hinck time. Taking into 2ccoust
the information providad in the prcures and the pictures of some atractions which are
miszing they have to report on what their relasives friznds heve dme. The teacher
zives one exanepls of each city. My brother and bis zirlfriend kave already visitad
the Eiffel Towsr" and "M aues, mncle and cousine haven't visited the Empira State
Truilding yet ™

Th teacher reminds the =z that this is an infoemal comrersation so the ings

and farewzlls should rot be the ones they leamt in previous classes thay

arted out formal conversations.

TOTE: the tzacher reminds the s that the v basic nidss of mwum-mking in all

[anzuazes are: avoid talking 2t the same tme, mroid dlence betwesn tems.

already, yet )

HOMETWORED shodents book, page TD6, 2 6.

Cramumar: just, 2lr=ady
and yet

-atndent’s
bool, page
106 act 6.
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APPENDIX 7
LESSON PLAN N%
Name trainee: Telephone Number:
Date:
Course: 2% level Institution: Time:

Topics: Travel/Present Perfect Number of students: 22

Objectives: -that students be able to read for specific mformation.
-that students be able to take part 1n an informal conversation.

Anticipated problems: -the students might have trouble writing definition or synonyms
for the phrasal verbs.

Possible Solutions: -the teacher will gmide them.

TIME ACTIVITIES ([ANGUAGE) CORTERT | MATERIALS |
PATTERNS
3 Check homework: Crammar: juzt, 2frzady and yet -Student’s “Whnle Class
bool:, paze
10, act 6.
I3 Fhrasal verbs: thmmemwﬂmmaWiEﬁshﬂ Vocabulary. Tock affer, come| -Siudent “Whole clas
followsd by 2 sition or advarh wiich in combmation cay 2 meaning | 2cross, brits up, srowup, leakup | bood; page 96,
different fram the ane of the particles in izolxtion ) steal_nasbltemmheﬂ o, pickup. sctl

her the omes they remember dbout the wnit on dating they worksd with The
teacher tellz the 5ts 10 open their books 2t page 06 She 2skx if sveryone knows | -Reading
what “to beraized” means I some of them do, the teacher asks them to explan
it to the rest if not she will do it The ieacher akx the s if they remamber
stories i which the main charscters were raized by amienal: 2nd asks the to
1ﬂ.lhm11hathmud. =ays thay cam take a Jook at the pictres to see if ~Individual
they help. The teacher tells them that they will read mvo storizs ahowt children

whit were ised by awinals. She say: they will have to tall her what the stories
are ghout. She also asks them fo pay aitention to the wdsrdined vz
in the tewt. Bhe sys thay will have to infer their meaning from the contest of
Mmu mﬂhmemnmendaﬁnmunralmmﬁtmf

thed varbs. they finish, thay discuss staries are about -Student’s
‘The teachzs tell: them to 20 to page 87, act 3 and check if their inferences ware bool: page 87,
comect. I case they w nuLth.ejmta'.etnn.enﬂenmﬂlphw_?Jm't act 5 and 6.

m.mﬂmendmflhedaﬁmm Ater chacking, the teacher asks the students to
1ﬂ.lhelsanmmvdu.ct1he& 1se onz of the phrasal verbs, For homework,
they will hewe to corplzte 2x § on page §7.

T | Countableuncoantable noums: the teacer el e 5t ey Wil CObme | Gramsmmar: couniable men i “hole chae
talking ghot traveltine Ehe asks them if they iy presents'=ifts when they are | souns
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o bolidzys or i they would buy. The teacher 2sks tham what they would buy, [ -dessrmines: soime, any, mucli,
Omoe they stam sayitiz thinzs she copies examples of courtable mcoutable | many, 2 ot od, 2 few, 2 bitile.

nmms: on the BE. 3he a=ke the st if they notice Ihedl.ﬂ'zrmbemmth.m
noue. If they do not, che asks them kow mary T-shirts (example) mmd how
mach liquor {=rarple) they would by to see if they realize the difference If

not, the teachar = that countable nouns cam be both phoml and zingular
and that mmcmmtable opes cae coly be singolar The teacher kends out a
wrkzheet ix fa) and says that now they are going to read a chae
comversation betwveen two frends. She copias on the BE two questions: Where Appendix fa -Inddividaal

are Susan and Lilly? What does Susan ask Lilly to do7 Tha teacher acks the stz
to read the corversation and to thisk of the answers to the questions. She also
tells them to do act 2 They have to classify the mderlined items: irto courtable
or uncoantable noume. Before they start reading, the teacher asks them to read
the § undsrlined isems to 2e= i they understnd the mearinz 1Fthey do net, she
will epplain it After checking, the teacher asbkes the =3 to complete epercize 3.
They Feve to zee which determiners 2o with countable noums, moouetable
noues of both. She gives them 3. After checking, the teacher reminds sts that
amy is used in pegative sentences and quastions and some in positive sentences.

10| Gamse Tic fac tue) Ihe Teacher talls the Si= T ey Will Py GC i2C [02 M| GTAMMNAT:countable inenumank: Appendic i Ciroge
groups of 3 a‘vﬁ"l‘heteﬂ.chahm:lsoﬁnbnmdmplm BOUS
TAppend )zrzr\twu will hnve to make sentences usmg the | -detemminers: some, amy, mmuch,
detemminers they beve just seen. many, 2 lot of, a fe, 2 lietle.

T | EyRnle Flay: THe teacker tells e sts that they vall work i pairs They will | Spealing Tt cards “Fais
e to act out 2 telephone comversation ‘between rw friends who are sroad (appendix )

\mmRmanimguﬂHmmSahmjmtmhmdsmﬂlw oo cands | Grammear: Present Perfiect with
Appenidfz §c) amd asks them to read all the iformation in the cands 2nd 25k | juss, already and vet.
}mn'ﬂ'.ej e questions.
Thzmndmawhmsih&uueocfmmhdmhuﬂwh ket the other ane
=20t a last mirmte deal (the teacher adks if they undarstand what this means, if
not she tells them is the cpposite of “beoking el ") Tz, o2 of the
participants (ot the cne who calls) did net ko dhout kizher fiend wrip. The
teacher explains this person should be surprissd.
They will hawe to tall hiz her friznd what they hmehaen't done that day nzing
the present perfact. The teacher reminds the 5ts this is the tense they kave ta sz
since they are =il on holideys. Bhe also says thae ey will bave to wie just,
ahenﬂ}xaucnmmmdmdlmmhememltemmamﬂmmﬂ)
Om:elte) finish, the teacher asks the studene: what kind of holidays thess are
(sightzeeing, moountain, beach, camping | If there are some mimstes b, some
of the pairs may act out the conversation for the rest of the cdlas:.
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